The purpose of this is study is to reveal how the anxiety that the teachers who work in the Beyoğlu district of Istanbul experience, due to the supervision process, predict their organizational cynicism levels. With this respect, the study was conducted on 274 teachers with the relational screening model. The "Supervision Anxiety Scale" and the "Organizational Cynicism Scale" were used to collect the data. The SPSS 22.0 software was used to analyze the data and arithmetic mean, standard deviation, Pearson Product-Moment Correlation Analysis and regression analyses were conducted. According to the study findings, there is a positive, moderate level and statistically significant level relationship between supervision anxiety and organizational cynicism levels of teachers. The regression analysis results suggest that supervision anxiety of teachers is a significant predictor of their organizational cynicism levels.
Introduction
One of the most important functions of educational systems is to raise a nation's human power with skills required by national and global economic system. This is valid for both developing and developed countries because development and sustaining development are succeeded not only economically, but also raising quality human power (Karakütük, 2012 ). This quality is only achieved by means of quality education. In this context, teachers' environment and their attitudes towards their organizations should be regarded as basis of quality education. Because it is thought teachers working in hard environments and having negative attitudes towards their schools will not be beneficial to their students.
Based on this idea, the aim of this study is to investigate teachers' negative attitudes towards their organizations, which is called organizational cynicism, and anxiety they feel during supervision process. The relationship between these two phenomenon is also investigated within scope of this study. Although it is known in the related literature that anxiety teachers feel causes organizational cynicism, an empirical study is needed to reveal the relationship between supervision anxiety and organizational cynicism. Thus this study was conducted to satisfy this need in the literature.
Organizational Cynicism
Cynicism, which was a school of ancient Greek philosophy, reached its shinning era with Antisthenes, who had been a pupil of Socrates during 3rd and 4th centuries BC (Dean, Brandes, Dharwadkar, 1998) . Antisthenes, who was thinking about what happiness is and how one can achieve it, claimed that virtue is equal to being wise and that happiness can only be possible with virtue (Hançerlioğlu, 1999) . Thus, he believed that the human could turn into a stronger being through every kind of sacrifice that a virtuous life would require (Gökberk, 2000) .
Today the word cynicism bears a very different meaning and is defined as being averse to others, having distrust to others, feeling hopeless, being frustrated and being disappointed (Abraham, 2000; Brandes et al., 2008) . When the definitions of cynicism in the literature are considered, Bernerth, Armenakis, Field and Walker (2007) define cynicism as the belief that principles such as rightness, honesty and sincerity are exploited for the benefit of organizational interest and that humans and their institutional organizations lack moral integrity. Tokgöz and Yılmaz (2008) define cynicism as, "peoples attitude of explaining secret and unspoken aims in a pessimist manner and explaining events in a disappointed manner; the tendency to care for others and handle situations as a tool for increasing and protecting one's own interests". In another definition, Anderson (1996) states that cynicism is "both a general and specific attitude like frustration, hopelessness and disappointment and also negative feelings and distrust towards a person, a group, an ideology, a social custom or institutions".
When considered as an organizational behavior, cynicism can be said to be negative attitudes and beliefs one develops against the organization he or she works in due to various reasons. Dean, Brandes and Dharwadkar (1998) define organizational cynicism as negative attitudes that one displays against the organization. While Wanous, Reichers and Austine (2000) explain organizational cynicism as the pessimist point of view that organizations develop against the effort and labor of the changes they made in order to succeed; Helvacı and Çetin (2012) define cynicism as workers having a disbelief for organization decision, having distrust for their intentions and believing that the administrators do not show their true selves. Similarly, according to Turner and Valentine (2001) , cynicism is both a general and a specific dimension for making a moral decision which considers the strengths of distrust, being skeptical in a hostile way and defaming other people's urges. Dean, Brandes and Dharwadkar (1998) underline that organizational cynicism has the following three dimensions: (1) belief that the organization lacks integrity, (2) negative feelings for the organization and (3) derogatory and critical behaviors the individual displays against the organization. In other words organizational cynicism is present in individuals in the belief dimension, the emotional dimension and behavior dimension. In the belief dimension, individuals believe that the practices and beliefs within an organization lack some values such as a justice and sincerity and as a result they believe that the organizational bodies betray them (Dean, Brandes and Dharwadkar, 1998; Urbany, 2005) . In the emotional dimension of cynicism, individuals display emotional reactions such as tension, shyness, anger, disappointment, pessimism, embarrassment, losing respect and paranoia and in fact, it is stated that individuals with high cynicism levels can give such emotional reactions even when they think about the organization (Andersson and Bateman, 1997; Abraham, 2000; Pelletier and Bligh, 2008; Kutanis and Dikili, 2010) . In the other dimension of cynicism, behavioral responses become evident with behaviors such as when workers express that the organization lacks sincerity and justice, when they look down on the organization and when they make pessimist predictions about the organization (Dean, Brandes and Dharwadkar, 1998) .
Supervision Anxiety in Teachers
The role of the teacher is crucial for the quality of education within an educational system and it can be asserted that the teacher is among the main factors that are the determinants of the quality of education. In other words, succeeding in reaching a qualified education depends on many factors along with comfortable, peaceful and stress free teachers (Akpınar, 2008) . Thus, in order to promote a qualified education, it is crucial for teachers to be socially, mentally, physically and emotionally in a healthy state and, along with factors like job satisfaction, a good education is possible when teachers are distant from anxiety and tension (Dubey, 2011) . The stress that teachers undergo is defined as the experience of negative emotions such as anger, tension, burnout and depression due to their profession (Kyrizcou, 2001 ). Schulze and Steyn (2007) found that lack of learner motivation, poor learner discipline, uninvolved parents, learners' negative attitudes towards themselves, numerous changes inside and outside the school, and lack of self-esteem are main teacher stressors in schools. There are also experimental studies that have put forward that teachers working in an anxious and stressful way is a factor that not only affects them but also the anxiety levels of their students. Because the working conditions of teachers also constitutes the learning conditions of students (Younghusband, 2006) . For example Sinclair and Ryan (1987) have stated that when teachers enter the lecture in a stressful way, this will affect the stress levels of the students and that stressful teachers are perceived as insufficient by students. Similarly, Beilock, Gunderson, Ramirez and Levine (2010) asserted that the anxiety that female mathematics teachers experience increases female students' anxiety levels.
When the related literature is examined, it is obvious that there are various reasons for the anxiety and stress that teachers undergo. Among the main reasons for the stress that teachers suffer from are teachers being unable to fully execute their abilities, having to do extra work to gain more income, lack of time to give feedback to the activities that students carry out, the school principle not being promotive, lack of motivation in students, student-teacher communication problems, time pressure, discipline problems, low wage and low social status, bad working conditions, work overload, lack of promotion opportunities, administrative problems, role conflict and uncertainty, changes in the educational system, school culture, being evaluated by others and the supervision system (Akpınar, 2008; Dubey, 2011; Kyriacou, 2001; McCormick and Solman, 1992) . Accountability and standardization, which have been on the public services agenda recently, are also present in the education field. Thus, in many countries, the main reason for students succeeding in many standard tests is due to the accountability of teachers and this is promoted by the supervision mechanism. The most outstanding reform made in developed countries is the Education Reform Act recognized in England in 1980 and the most prominent example the No Child Left Behind reform in the USA For example, Jeffrey and Woods (1996) stated that the supervisions that were carried out in England after the subject act were perceived by teachers as an attack against human values and led to traumas in teachers. In other words, the supervisions carried out under the context of accountability cause major stress in teachers (Botwinik, 2007) . Thus, it can be said that the roles of the supervisors and the relationship between supervised-supervisor are crucial elements in the stress that teachers go through due to supervision. It is known that supervisors, who are substantial components of the educational system, have roles such as management, leadership, student, counselor, research experts and investigating magistrate (Taymaz, 2012) . When these roles are considered, educational supervision is a creative power, a source of inspiration, a promotive mechanism to increase motivation and a leadership basis for education; and the ultimate goal of supervision is to furnish teachers so that they can professionally guide themselves (Bursalıoğlu, 2012) . On the other hand, in order for the supervision process to be effective the supervisor should be able to perform the required attitude and the supervisor role during the supervision. Although the supervision process is seen as a mutual relationship between the supervisor and the supervised, due to their authority position, the attitudes, skills and talents of the supervisors are determinants of the processes effectiveness (Caspi and Reid, 2002) . It is possible to relate the anxiety that the supervision process causes on teachers with the investigator role of supervisors. When the roles of supervisors are considered, while it is obvious that the counselor role contradicts with the investigator role, which leads supervisors to act like a "prosecutor", the most effective role mastered in Turkey is the investigating role (Altındağ, 2007; Gündüz and Göker, 2014) . When it is considered together with the counselor role, the investigator role of supervisors becomes more prominent because it can directly and negatively affect the professional life of teachers. In other words, although the investigating magistrate should be the least performed competency, in practice it has become the most widespread competency area (Atay, 1995) . Wilcox and Gray (1996) state that teachers find inspections as a source of anxiety and stress. In the similar studies they conducted, Durmaz (2010) stated that teachers have negative attitudes towards the supervision process; Altındağ (2007) stated that when supervisors visit the school for inspection, this causes an atmosphere of tension in the school and these results support the study findings.
As Bilir (1992) states, because the inspection sub-system of the Turkish National Education is control and investigation oriented, a classical understanding of supervision is prevalent. In this case, supervision is limited to only the investigation operations the counseling and nurturing functions of supervision are ignored (Bülbül and Acar, 2012) It can also be said that the investigation role, which is the most frequently mastered competency area of supervisors, contradicts with the educator role of supervisors (Özmen and Şahin, 2010) . It won't be wrong to claim that the actual competency that supervisors should display is in the field of counseling and nurturing teachers. However, although supervisors share the same opinion with regards to their roles, it is known that in practice their investigating role becomes prominent due to the organization of the educational system (Bülbül and Acar, 2012) . It is believed that this has several negative reflections on teachers who are the supervised agents in the supervision process. Teachers can display negative emotions and attitudes towards the institution they work in as a result of the anxiety and stress that a investigation-based supervision causes. Although there are many reasons for these attitudes that are defined as organizational cynicism, one reason is the anxiety that the individual experiences in the institution he or she works in. From this point of view, the study problem reveals to what extent the anxiety that teachers undergo, due to the supervision process, predicts their level of organizational cynicism.
Purpose of the Study
The purpose of this study is to determine the level of supervision anxiety and the level of organizational cynicism of teachers who work in public schools in the Beyoğlu district of Istanbul during the 2013-2014 academic period and identify whether there is a significant relationship between the two variables or not. With this respect, the following sub-problems were asked; 1. What is the level of supervision anxiety and organizational cynicism of teachers? 2. Is there a significant relationship between the anxiety levels of teachers regarding supervision and their organizational cynicism levels? 3. Do anxiety levels of teachers regarding supervision predict their organizational cynicism levels?
Method Research Model
Relational screening model is used in the study. While in the screening models the event, individual or the object is defined according to its own conditions and in its present state (Karasar, 2002) , relational studies are researches in which the relationship between two or more variables is examined without interfering with the variables (Büyüköztürk et al., 2012) The relationship between supervision anxiety and organizational cynicism levels of teachers was determined with this study which was carried out according to this direction.
Population and Sample
The population of the study consisted of 1034 teachers working in public schools in the Beyoğlu district of Istanbul during the 2013-2014 academic period. Because not every teacher was accessible, the sampling method was resorted to in the study and a simple, random sampling was carried out. With this respect, the study was conducted on 274 teachers. According to Cohen, Manion and Morrison (2007) , a sample of 274 participants is enough for a population of 1100 individuals.
Data Collection Instruments
The "Supervision Anxiety Scale" and the "Organizational Cynicism Scale" were used to collect the data.
Supervision Anxiety Scale, developed by Karakaya, Elma, Kurtoğlu and Suiçmez (2011) , consists of 30 items and 4 sub-dimensions. Because the initial form of the dimensions were not titled, the scale dimensions were named during this study according to the items in the dimensions. Thus, the I. sub-dimension was named as 'general supervision anxiety', the II. sub-dimension was 'physical effects', the III. sub-dimension was 'supervisor behaviors' and the IV. was 'factors decreasing anxiety'. The scale, whose Cronbach Alpha internal consistency was .93, is a 5 point Likert scale scored as (1) I Totally Disagree, (2) I Disagree, (3) I'm Not Sure, (4) I Agree and (5) I Totally Agree. The scales Cronbach Alpha internal consistency coefficient for this study was .93.
One other data collection instrument for the scale was the Organizational Cynicism Scale. This scale, which was developed by Sağır and Oğuz (2012) , consists of 25 items and 4 sub-dimensions. These sub-dimensions were defined as 'withdrawal from the institution', 'factors decreasing performance', 'negative attitude towards the school' and 'worker participation in implementing decisions'. The scale, whose Cronbach Alpha internal consistency was .89, is a 5 point Likert scale scored as (1) I Totally Disagree, (2) I Disagree, (3) I'm Not Sure, (4) I Agree and (5) I Totally Agree. The Cronbach Alpha internal consistency coefficient of the scale for this study was .86.
Data Analysis and Interpretation
The Statistical Package for Social Sciences (SPSS) 22.0 software was used for analyzing the study data. In analyzing the data, along with the arithmetic mean and standard deviation analyses Pearson Product-Moment Correlation, Simple Linear Regression and Multilinear Regression analyses were conducted according to the sub-dimensions. (Büyüköztürk, Çokluk Bökeoğlu and Köklü, 2008) . The score intervals on Table 1 were used in interpreting the scores obtained from the scales. 
Findings Findings Regarding the First Sub-Problem
Findings regarding the score averages and standard deviations that the teachers received from the overall and sub-dimensions of the supervision anxiety scale are presented in Table 2 . It is evident on Table 2 that supervision anxiety levels of teachers who participated in the study are at a 'I'm Not Sure' level with a X ̅ =3.08 mean score for the overall scale. Scores that teachers obtained from the sub-dimensions of the supervision anxiety scale were examined and their mean score for the general supervision anxiety dimension was X ̅ =3.14 as 'I'm Not Sure', their mean score for the physical effects dimension was X ̅ = 2.22 as 'I Disagree', their mean score for the supervisor behaviors dimension was X ̅ =3.69 as 'I Agree' and their mean score for the factors decreasing anxiety dimension was X ̅ =3.71 as 'I Agree'.
The mean and standard deviation scores that the teachers who participated in the study obtained from the overall and sub-dimensions of the organizational cynicism scale are given in Table 3 . When organizational cynicism levels of teachers are examined in the table, it is obvious that the mean score is X ̅ = 2.88 as 'I'm Not Sure' level. According to the arithmetic means of the organizational cynism scale sub-dimensions, mean score for the withdrawal from the institution dimension was X ̅ =2.62 as 'I'm Not Sure', X ̅ =3.18 as 'I'm Not Sure' for the factors decreasing performance dimension, X ̅ =1.99 as 'I Disagree' for the negative attitude towards the school dimension and X ̅ =3.78 as 'I Agree' for the participation in implementing decisions dimension.
Findings Regarding the Second Sub-Problem
Results of the Pearson Product-Moment Correlation analysis conducted to examine the relationship between supervision anxiety levels and organizational cynicism levels of teachers are given in Table  4 . According to the Pearson Product-Moment Correlation Analysis results given on Table 4 , there is a positive, moderate level and statistically significant relationship between the supervision anxiety levels and organizational cynicism levels of teachers (r= .384, p< .01).
Findings Regarding the Third Sub-Problem
Results of the Simple Linear Regression Analysis, conducted to determine to what extent supervision anxiety levels of teachers predict their organizational cynicism levels, are presented on Table 5 . According to the multi-linear regression analysis results on Table 5 , there is a significant relationship between the sub-dimensions of the supervision anxiety scale and total scale scores along with organizational cynicism levels of teachers (R= .386, R 2 = .0000) and that the subdimensions are significant predictors of teachers withdrawing from the institution they work in (F= 9.402, p< .05) . These variables explain 15% of the change in the organizational cynicism levels of teachers.
Results of the Multilinear Regression Analysis regarding the level of supervision anxiety of teachers predicting the withdrawal from the institution sub-dimension are given on Table 6. According to the multi-linear regression analysis results on Table 6 , there is a significant relationship between the sub-dimensions of the supervision anxiety scale and total scale scores along with the withdrawal from the institution score (R= .282, R 2 = .079), and these sub-dimension are significant predictors of teachers withdrawing from the institution they work in (F= 4.577, p< .05). These variables explain 8% of the change in the scores of teachers withdrawing from the institution they work in.
Results of the Multilinear Regression Analysis, which was conducted to examine how the level of supervision anxiety of teachers predict the factors decreasing performance sub-dimension of organizational cynicism dimension, are given on Table 7. According to the multi-linear regression analysis results on Table 7 , there is a significant relationship between the sub-dimensions of the supervision anxiety scale and total scale scores along with the factors decreasing teacher performance dimension (R= .344, R 2 = .118), and these sub-dimensions are significant predictors of the factors decreasing teacher performance subdimension (F= 7.151, p< .05). Thus, it can be stated that these variables explain 12% of the changes in the scores of the factors decreasing teacher performance sub-dimension.
Results of the Multilinear Regression Analysis regarding the level of supervision anxiety of teachers predicting the negative attitudes towards the school sub-dimension of the organizational cynicism dimension are given on Table 8. According to the multi-linear regression analysis results in Table 8 , there is a significant relationship between the sub-dimensions of the supervision anxiety scale and total scale scores along with the negative attitudes of teachers towards the school dimension (R= .343, R 2 = .117) and these subdimensions are significant predictors of the scores of the factors decreasing performance dimension (F= 7.044, p< .05). Thus, it can be stated that these variables explain 12% of the changes in the scores of the negative attitudes of teachers towards the school sub-dimension.
Results of the Multilinear Regression Analysis regarding the level of supervision anxiety of teachers predicting the worker participation in implementing decisions sub-dimension of the organizational cynicism dimension are given on Table 9. According to the multi-linear regression analysis results in Table 9 , there is a significant relationship between the sub-dimensions of the supervision anxiety scale and total scale scores along with the scores of the teacher participation in implementing decisions dimension (R= .278, R 2 = .077) and these sub-dimensions are a significant predictor of the scores of the factors decreasing teacher performance sub-dimension (F= 4.478, p< .05) . Thus, it can be stated that these variables explain 8% of the changes in the scores of the negative attitudes of teachers towards the school subdimension.
Conclusion, Discussion and Suggestions
This study was conducted in order to determine the level of supervision anxiety of teachers and their organizational cynicism levels, to detect the relationship between the two variables and determine how the supervision anxiety that teachers undergo predict their organizational cynicism levels. Study results suggest that teachers' anxiety levels towards supervision and their organizational cynicism levels are at a 'I'm Not Sure' level. Scores obtained from the sub-dimensions of the scales were analyzed and for the sub-dimensions of the supervision anxiety scale the general supervision anxiety scores were at 'I'm Not Sure' level, at 'I Disagree' level for the physical effects dimension, 'I Agree' level for the supervisor behaviors dimension and 'I Agree' level for the factors decreasing anxiety dimension.
Scores obtained from the organizational cynicism scale were observed to be 'I'm Not Sure' level for the withdrawal from the institution dimension, 'I'm Not Sure' level for the factors decreasing performance dimension, 'I Disagree' level for the negative attitudes towards the school dimensions and 'I Agree' level for the worker participation in implementing decisions dimension.
The relationship between supervision anxiety levels of teachers and their organizational cynicism levels were examined and it was observed that there is a positive, moderate level and statistically significant relationship between supervision anxiety levels and organizational cynicism levels of teachers. This can be interpreted as, as supervision anxiety levels of teachers increase so does their organizational cynicism levels.
One other finding of the study was related to the supervision anxiety levels of teachers predicting their organizational cynicism levels. The study suggests that supervision anxiety levels of teachers explain 15% of the variance related to their organizational cynicism levels. In other words, 15% of the variance explained by the organizational cynicism levels of teachers results from the anxiety levels of teachers related to supervision.
Analyses were conducted concerning how the scores of the sub-dimensions of the supervision anxiety scale of teachers and the scores of the overall scale predict the sub-dimensions of the organizational cynicism scale. According to the analyses results, 7% of the change in the scores, related to the withdrawal from the institution dimension, are explained by the overall scale score and by the sub-dimensions of the supervision anxiety scale. The same variables explain 12% of the changes that occur in the factors decreasing performance sub-dimension of organizational cynicism. 12% of the changes in the scores related to the negative attitudes towards the school dimension are explained by the overall scale score and by the sub-dimensions of the supervision anxiety scale. Finally, these variables explain 8% of the changes related to the worker participation in implementing decisions dimension.
As Mosoge and Pilane (2014) state, teachers are co-developers of education policy on the ground, act as a driving force behind the actualization of transformastion in education; the development of teachers is therefore crucial in education system. In other words, in order to be able to transform educational systems towards a better situation and improve the quality of national education systems, it is crucial to provide teachers with a stress-free environment which is thought to cause teachers to develop cynic behaviors and attitudes. It is known that organizational cynicism includes negative attitudes that an individual develops against the organization he or she is a member of and these attitudes are affected by many factors such as organizational commitment, job satisfaction, organizational culture, organizational support, organizational justice and burnout. In addition, stress that emerges due to various causes within an organization is also accepted as a source of organizational cynicism (Brandes et al., 2008; Nafei, 2013) . On the other hand, because it affects one's professional status, supervision also causes teachers to be more anxious and supervision itself can be a cause of trauma for teachers. (Jeffrey & Woods, 1998; Özmen, 2000) . In addition, Yılmazoğlu-Özdoğa (2012) , who stated in their study that supervision is one of the anxiety sources that teachers go through, also asserted that teachers get anxious about being negatively evaluated by the supervisor and that the principle and the supervisor are the agents that experience anxiety most when supervision is considered. Jeffrey and Woods (1996) claim that a technique and investigation based supervision is perceived by teachers as being professionally disregarded and as making the teaching profession mechanical and that as a result teachers become alien to their professions and their commitment starts to become weak. In a similar study Brimblecombe, Ormston and Shaw (1996) put forward that stress levels of teachers increase during a supervision and that supervision causes changes in their behaviors. In another study Brimblecombe, Ormston and Shaw (1995) stated that teachers identify the pre-supervision periods as the most stressful moments and that their level of stress increase as the supervision time becomes closer. Perryman (2007) stated that supervision causes teachers to lose their strength and control and as a result causes them to experience fear, anger and alienation due to its negative effects Bachkirova (2005) expressed that the values of teachers and supervisors are not compatible; thus, supervision damages social roles by influencing the working conditions of teachers and negatively affects the motivation of teachers.
In the educational system, along with the investigation role, supervision has a function of professionally guiding teachers and contributing to their professional development. On the other hand, a supervision which ignores the professional guidance role and is carried out on a investigation and document control basis will cause various problems for teachers. The supervision anxiety that teachers go through, the teaching profession becoming disreputable and mechanical as a result of this anxiety, the decrease in the motivation and morale of teachers, the atmosphere of conflict which emerges due to incompatible values of teachers and supervisors will certainly cause teachers to display cynical attitudes towards their organization and their profession. It won't be wrong to claim that these cynical attitudes will cause teachers to withdrawal from the institution they work in, a decrease in the performance of teachers, teachers to display negative attitudes towards their schools and a decrease in the participation of implementing decisions. Results of this study support the previous discussions stating that the supervision anxiety that teachers go through predict their levels of organizational cynicism. At this point, it is obvious that the attitudes and behaviors that supervisors display during supervision is crucial and that this is not only due to the supervisors but also due to the effects of the educational system becoming organized. Because expecting supervisors to carry out their role as a guide will increase their workload and make it difficult for them to master their counselor and nurturing functions (Bülbül and Acar, 2012) . The findings of this study and the related literature suggest that the supervision system should be reconstructed by highlighting the counselor and nurturing roles of supervisors. In addition, it is crucial to train supervisors so that they would decrease the anxiety that arises in teachers during the inspection. Thus, it can be asserted that the anxiety that the supervision process and the supervisor behaviors cause and the organizational cynicism that emerges due to this anxiety will be prevented.
